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Abstract

As Poland is becoming a more attractive destination for immigrants, Polish schools
need to develop relevant solutions that can assist the integration of immigrant students
into Polish society. The objective of this study is threefold. Firstly, the paper aims to
discuss the role of schools in counteracting threats to societal security resulting from
increased migration. Secondly, the study investigates immigration policy and educa-
tional solutions in Poland. Finally, we evaluate educational solutions implemented in
schools to facilitate the integration of immigrant children, their safety, as well as dis-
cuss the difficulties and advantages resulting from the presence of foreign students in
Polish schools. The study shows that schools play a special role in educating young
people about societal values, personal safety and societal security. Educational solu-
tions aiming at immigrant integration need to be investigated in the context of multi-
dimensional legislation on immigration. The findings of the quantitative analysis relate
to the solutions adopted by Polish schools that assist the integration of foreign stu-
dents. They also shed light on the problems and benefits of having heterogeneous clas-
ses. Most schools in Poland offer foreign students a number of educational opportuni-
ties related to Polish language acquisition, academic performance (e.g. remedial les-
sons) and social integration. Inability to speak Polish is the greatest problem at schools,
which is the root cause of other complex problems, such as foreign students’ falling
behind with schoolwork, slower pace of the lesson, and discipline problems.

Keywords: societal security, multicultural education, migration, immigrant integra-
tion, Security Education, safety
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1. Introduction

Recently, Polish schools have been
receiving a growing number of foreign
students (Wojcik, 2018). This situation
poses a challenge to both teachers and
policymakers, which is related to the
view that education should move to a
model of partnership between people,
cultures and religions (Zadorozna,
2018, p.109). On the one hand, schools
need to provide optimal conditions for
immigrant integration and their safety
as well as shape the attitudes of open-
ness and tolerance in society. On the
other hand, education policy is an ele-
ment of more comprehensive and mul-
tidimensional legislation on immigra-
tion, which includes immigration pro-
cedures, naturalization process, social
policy and welfare programs, border
and internal security policies (Sobon,
and Piertuniak, 2019) as well as labor
laws. Hence, the discussion on immi-
grant integration should consider a
multidimensional perspective.

Polish schools welcome the in-
creased inflow of immigrants with a
number of educational solutions based
on the premise that the academic suc-
cess of every student is built in the class-
room. Therefore, schools meet educa-
tional goals not only by providing space
for the intellectual development of stu-
dents, but also by allowing a safe and
barrier-free environment for immigrant
integration. Given the fact that Poland
is just beginning to receive large inflows
of immigrants, it is worth noting which
long-term solutions regarding immi-
gration policy and education are effec-
tive in schools worldwide. The objective
of this study is threefold. Firstly, this
paper aims to discuss the role of schools
in counteracting threats to societal se-
curity resulting from increased migra-
tion. Secondly, the study investigates

immigration policy and educational so-
lutions in Poland. Finally, we evaluate
educational solutions implemented in
schools to facilitate the integration of
immigrant children, their safety, as well
as discuss the difficulties and ad-
vantages resulting from foreign stu-
dents’ presence in Polish schools. To
meet the above-mentioned aims, the
paper first provides literature review of
Security Education, immigration policy
as well as educational solutions and
their implementation in Polish schools.
Finally, the article presents the results
of the author’s own study exploring in-
structions provided to foreign students
in Polish educational institutions.

2. The role of schools in counter-
acting threats to societal secu-

rity

Education in the 21st century faces
numerous challenges: educating com-
petent and responsible graduates, keep-
ing up with technological progress, and
meeting the requirements of the mod-
ern labor market. On the other hand,
rising aggression among students, so-
cial pathologies, and growing migration
are some of the threats that contempo-
rary societies and schools have to deal
with.

B. Buzan (Buzan et al., 1998) classi-
fies threats by referring them to differ-
ent sectors of security defined by issues
and referent objects in the military, po-
litical, economic, environmental, and
societal sector. For the purposes of this
paper, the discussion will focus on soci-
etal security, which Buzan (Buzan et al.,
1998) defines as the security of society
as a collective entity and its identity that
is defended; thus, societal security re-
fers to collective identity and forming
social relations with other members of
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the social group the individual identi-
fies with. Threats to societal security of
the state may be of different origin and
character. They can also result from a
situation when certain needs of citizens
have not been met, thus resulting in im-
balance, which may in turn lead to vari-
ous difficult situations in the life of an
individual or their family (Leszczynski,
2011). The following threats to societal
security can be enumerated: violation of
human rights and fundamental free-
doms, cultural and religious prejudices,
discrimination of minorities, chauvin-
ism, fundamentalism, xenophobia, so-
cial pathologies, mass migrations, bru-
talization of interpersonal relations, de-
mographic crises, and conflicts (Wit-
aszek, 2013). Finally, Eriksson and Juhl
(2012) as general goals for societal secu-
rity list:

e lives and health of the popula-
tion;

e societal functionality;

e the ability to maintain funda-
mental values such as the rule of
law, democracy, freedom, and
human rights.

The aforementioned societal func-
tions form preconditions for a modern
society to flourish; thus, they cannot be
broken down. Furthermore, assuring
the health and personal safety of society
is listed as a fundamental goal of the
state’s crisis preparedness (alongside
reducing the risk and consequences of
critical disruptions, crises, and acci-
dents as well as preventing and limiting
damages to property or the environ-
ment). In this respect, a special role of
schools has been shaped, because at
school young people can be educated
about societal values, personal safety
and threats to society as well as how to
ensure personal safety and societal se-
curity.
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3. Security education

The threats to societal security
listed above present a complex picture
of modern society. As a result, it is im-
portant to create such possibilities and
legal regulations that make it possible
to counteract threats and reduce their
effect in the case of their occurrence, es-
pecially taking into consideration the
fact that the abovementioned threats do
exist in modern societies. Therefore, ac-
tion needs to be taken to limit their neg-
ative impact. A special role has been
given to educational institutions (Gaw-
lik-Kobylinska, and Maciejewski 2019;
Swierszcz, 2016), because kindergar-
tens and schools are significant agents
of socialization that should teach how to
define a threat and what action needs to
be taken to counteract the threat.

Security Education plays a special
role in shaping appropriate attitudes
and values, gaining knowledge and de-
veloping skills indispensable in coun-
teracting various threats. Security Edu-
cation constitutes a significant part of
the educational process and forms a ba-
sis for preventive activities aimed at
civic, communication, health-oriented
and ecological education. It is also con-
sidered an indispensable element of ed-
ucation and preparation for work and
life in the modern world (Pieczywok,
2018). Security Education, as a subject
in primary and secondary schools, pro-
vides students with knowledge and
skills on how to ensure safety, how to
recognize threats and take action to pre-
vent them from happening (Urych,
2018). The curriculum of Security Edu-
cation includes topics related to state
security, organization of rescue opera-
tions, health and first aid (Ministerstwo
Edukacji Narodowej, 2018). However,
as it has been discussed in the previous
section, security is a broad concept and
threats occurring during peacetime
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range from economic, political, envi-
ronmental to societal (Buzan et al.,
1998); hence Security Education should
shape proper attitudes and values and
to protect from threats (Pieczywok,
2018) in all aspects of security during
peacetime. Migration, alongside preju-
dice, ethnocentrism, chauvinism, xeno-
phobia, extremism, alienation, and de-
valuation of values is one of the threats
to societal security (Gierszewski, 2013).
Thus, a critical problem of counteract-
ing the aforementioned threats needs to
be addressed.

Migration not only refers to the spa-
tial shift related to moving in geograph-
ical terms, but it also affects mental and
cultural processes of societies (Fehler et
al., 2017). This might result in ethnic or
racial conflicts as well as increased re-
luctance. Majority populations may ex-
press fear about increased migration re-
lated to the change in the ethnic struc-
ture of society, costs of immigrants’ in-
tegration, ethnic conflicts, and loss of
cultural identity. Intolerance towards
immigrants is not only related to preju-
dice against distinct cultures but it also
results from concern about the social
and economic costs of integration, in-
creased competitiveness in the labor
market (Polakowska-Kujawa, 2006)
and perceptions of threat. Negative atti-
tudes towards immigration are con-
nected with intergroup anxiety, distrust
and emphasizing otherness. Intergroup
contacts frequently result in reactions
such as frustrations, tensions, and con-
flicts, which are natural among the host
society when they perceive minority
groups as threatening others (Verkuy-
ten, 2014). These reactions may be
more subtle or they might become more
violent and lead to verbal abuse, accu-
sations, exclusion, and hostility.

As discussed in the previous sec-
tion, increased migration affects the de-
mographic composition of communi-
ties, especially in urban centers, and

greater diversity brings both positive
and negative impact. The role of schools
in counteracting threats related to soci-
etal security can be discussed from two
perspectives. Firstly, from the point of
view of majority populations, as educa-
tion can contribute to developing posi-
tive attitudes between majority and mi-
nority groups thus minimizing inter-
group tensions. Secondly, from the
point of view of immigrants, schools not
only introduce them to the dominant
values and traditions, but also facilitate
integration into the host society.
Schools should aim at developing
students’ intercultural competence, tol-
erance and openness. Education in gen-
eral plays a decisive role in promoting
tolerance as it allows learners to get to
know and understand various norms
and values that are different than the
ones existent in their culture. Culture
and education merge; they infiltrate the
same areas of human life, help to get to
know not only artistic work, but also the
world, other people, relations with them
as well as oneself. Students should be
taught both a cognitive, i.e. infor-
mation, knowledge, as well as affective
factors, i.e. cultural beliefs, values and
positive and open attitude towards
other ethnic and cultural groups
(Byram, 1992). It can be taught either
explicitly, by introducing certain infor-
mation, evaluating cultural heritage of
the target country, or implicitly, when
cultural component constitutes the con-
text for instruction. Students need to be
shown that their viewpoint is not only
dependent but also subject to reflexive
development (Psaltis et al. 2017). Fur-
thermore, they need to be aware that
they are not members of only one iso-
lated social group; they are reminded
that in forming their social and cultural
identity, contact and communication
with members of other groups are es-
sential (Nikitorowicz, 2000). Teachers
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need to emphasize the equality of cul-
tures, while at the same time pointing
out the opposition “we” — “they”, in-
and out-group. It is important to pre-
pare students not only to interact with
members of other cultures but also to
accept them as individuals having a dif-
ferent point of view and set of values.
Educators should help learners evade
stereotyping that usually accompanies
contact with people of a different social
and cultural background (Byram et al.
2002), because “hidden prejudices and
stereotypes (...) are barriers to toler-
ance, understanding, and good commu-
nication” (Matikainen, and Duffy,
2000, p. 40). Since changing stereo-
types may be a goal difficult to attain for
teachers, learners’ awareness of the na-
ture of stereotypes needs to be raised so
that their attitude towards their stereo-
types and stereotyped groups be modi-
fied, thus promoting greater tolerance
and openness to others.

4. Educational solutions to the
integration of immigrant stu-
dents in Poland

Immigration policy in Poland is
quite restrictive for most countries, but
citizens of some countries do not need a
work permit (EU member states, Nor-
way, Switzerland, Iceland, and Liech-
tenstein) whereas citizens of Ukraine,
Belarus, Moldova, Russia, and Georgia
can work in Poland on the basis of a dec-
laration of intention to employ a for-
eigner for a period not exceeding 6
months (Szylko-Skoczny, Duszczyk,
2010). Poland has not yet implemented
a large-scale training scheme for new-
comers nor has it developed long-term
integration support. The naturalization
process is also complex as applicants
need to prove both Polish language
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competency and meet strict income re-
quirements.

As far as the education of immi-
grant students is concerned, Poland has
adopted the position of the European
Union, which emphasizes equal educa-
tional opportunities to citizens coming
from non-Member States regardless of
their country of origin, status or other
circumstances (Act of 7 September 1991
on the Education system). Polish
schools can implement the following
educational solutions in order to inte-
grate foreign students:

e optional kindergarten;

e free primary and secondary edu-
cation (for students aged 7-16
years old);

e Polish lessons;

e remedial lessons;

e lessons in students' mother
tongue, native history and cul-
ture.

All foreign students (including chil-
dren of immigrant workers, immigrants
of Polish origin, permanent immigrants
of Polish origin, permanent immigrants
having the right to settle down in Po-
land, immigrants with refugee status)
are enrolled in special programs that
are run by their school and aim at
providing  them  with  support
(Torowska, 2016). The fundamental
aim of these programs is teaching the
Polish language since proficiency in the
target language determines not only ac-
ademic success, but also economic as-
similation. The inability to communi-
cate in the target language limits the
possibility of employment and the earn-
ings (DebBurman, 2005). For this rea-
son, schools can organize preparatory
classes in which foreign students learn
the Polish language and receive reme-
dial instruction to help them catch up
with schoolwork. These classes should
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last at least 26 hours a week in second-
ary schools (Regulation of the Minister
of National Education of 23 August
2017).

Polish schools have adopted the
multicultural approach, which empha-
sizes cultural diversity as well as the Eu-
ropean and International dimension of
education (Torowska, 2016). As Grzyb-
owski (2012) notes, the underlying
principle of multicultural or intercul-
tural education is building intercultural
awareness, i.e. providing knowledge
and shaping skills that will equip stu-
dents in solving problems arising in a
multicultural society. Intercultural edu-
cation entails sensitizing, stimulating,
encouraging, teaching, and shaping ad-
equate attitudes, skills, needs and
awareness necessary to deal with inter-
cultural differences and social conse-
quences resulting from these differ-
ences. Intercultural education can lead
to democratic education that enhances
sustainable development to every group
(Lewowicki, 2000), not limited to eth-
nic groups, but including different dis-
criminated groups such as the disabled
or sexual minorities (Grzybowski,
2012). Therefore, intercultural educa-
tion promotes dialogue and tolerance
by providing students with tools for
averting conflict and repression. Polish
schools focus on transferring universal
values, such as integrity, brotherhood
and respect for otherness (Urych 2013).
Furthermore, the multicultural ap-
proach respects foreign students’ coun-
try of origin; that is why, at the request
of immigrant students’ parents, the
principal can organize a course teaching
the students’ mother tongue as well as
the culture and history of their home-
land (Regulation of the Minister of Na-
tional Education of 30 August 2017).

Even though Polish schools follow
the premises of multicultural educa-
tion, a large body of research points at
the difficulties of its implementation at

schools. Bleszyniska (2011) and Gmaj
and Iglicka (2010) maintain that Polish
teachers are not adequately prepared
for teaching foreign students and their
knowledge of interculturalism is frag-
mented, superficial, and based on stere-
otypes. Butarewicz-Glowacka (2015)
carried out in-depth interviews with
primary school teachers who assessed
the support offered to foreign students
in Polish schools as insufficient to holis-
tically integrate foreign students into
the receiving society as Polish schools
have not been ready to handle foreign-
ers. Butarewicz-Glowacka (2015) rec-
ommends the following solutions to
back up the integration of immigrant
children: teacher training, intercultural
education, social campaigns promoting
tolerance, hiring intercultural assis-
tants in schools, hiring teaching assis-
tants in classes with foreigners, courses
in Polish for both foreign students and
their parents, cooperation with local
NGOs, cooperation with foreign stu-
dents’ parents. Januszewska and Mar-
kowska-Manista (2017), who inter-
viewed teachers working with foreign
students, point at the following difficul-
ties: language barriers, teachers’ insuf-
ficient intercultural competence, for-
eign students’ indifferent or negative at-
titudes towards learning, intolerance
and aggression at school. As Urych
(2012) argues, only well-prepared and
competent teachers can provide the
best instruction for students. Another
problem typical for the Polish context
results from the fact that a great num-
ber of immigrants do not want to settle
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down in Poland, but would like to trans-
fer to Western Europe.! Therefore, they
are not motivated to learn the Polish
language or to integrate with the soci-
ety.

5. Methodology

The study investigated how teach-
ers perceive the integration of immi-
grant children in Polish schools. In par-
ticular, the aim of the study was to ad-
dress three research questions:

1) What educational solutions have
been implemented in Polish schools to
facilitate the integration of foreign stu-
dents?

2) What difficulties do teachers and
foreign students face in Polish schools?

3) What are the benefits of foreign
students’ presence in Polish schools?

Based on the research questions,
three hypotheses have been articulated.
Firstly, it is assumed that schools in Po-
land have implemented various educa-
tional solutions to assist foreign stu-
dents in Polish language acquisition, ac-
ademic performance and social integra-
tion. Secondly, language barriers and
communication problems are the great-
est difficulty in educating foreign stu-
dents in Polish schools. Finally, the ben-
efits of having foreign students in Polish
schools include increased tolerance,
openness, curiosity, cooperation, and
cultural sensitivity.

1 Many immigrants do not think of Poland as
their target country. Polish welfare and the la-
bour market do not lure immigrants. In 2016
4.502 foreigners applied for international pro-
tection in Poland (Urzad ds. Cudzoziemcow

To examine educational solutions
of teaching immigrant students imple-
mented by Polish schools, a cross-sec-
tional quantitative research method us-
ing a web-based survey was selected.
The survey was administered between
August 20, 2018 and September 20,
2018. The 15-minute long survey instru-
ment, which used google forms soft-
ware, was posted on multiple Facebook
group for teachers. The target popula-
tion includes teachers working in edu-
cational institutions in  Poland
(N=540).

The questionnaire gathered infor-
mation on socio-demographic data, ed-
ucation of immigrant students in Polish
schools, difficulties connected with
teaching foreign students and problems
foreign students face in school as well as
the benefits of having immigrant stu-
dents in class. The questionnaire was
anonymous, the information form
clearly explained that the completion of
the survey is voluntary. Most questions
were pre-coded. If applicable, it was in-
dicated that multiple answers could be
given.

All data were analyzed with descrip-
tive statistics. Correlation between de-
pendent (experience of teaching foreign
students) and independent variables
(age, location of school and the number
of foreign students in class) was tested
with Pearson correlation coefficient.

6. Data analysis and discussion

2017), but the majority of the application (al-
most 82%) were withdrawn mainly due to the
lack of the interest of the applicant to continue
the procedures caused by their leaving Poland
for Western Europe.
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Most of the respondents in the total
sample were primary school teachers
(77.7%; N=420 of 540); they were
mostly female (95.5%; N=516), aged 31-
40 years old (38.6%; N=208) and they
lived in a medium-sized town (50%;
N=270). Foreign students attend 70%
of schools in the sample, so the problem
of teaching immigrant children is be-
coming more common in Poland. More
demographic features of the respond-
ents are displayed in Table 2.

Table 2.
Demographic features of the respond-
ents

Demographic Responses
Frequency | Percent-
() age (%)
Type of school
kindergarten 23 4.3
primary 420 77.7
secondary 74 13.8
higher educa- 14 2.6
tion
language school | 6 1.1
boarding school | 3 0.5
Sex
female 516 95.5
male 22 4.5
Age
20-30 78 14.4
31-40 208 38.6
41-50 171 31.6
Over 51 83 15.4
Location of school
city over 400 |73 13.5
thousand inhabit-
ants
town 100-400 | 70 13
thousand inhabit-
ants
town 20-100 | 270 50
thousand inhabit-
ants
countryside, 127 23.5
town less than 20
thousand inhabit-
ants
Number of foreign
students at school
none 80 14.8
from1to 5 163 30.2
from 6 to 10 130 24.1
from 11 to 20 57 10.5

over 20 50 9.3
I don’t know 60 11.1

As displayed in Table 2., the study
sample, which was collected by conven-
ience sampling methods, is a broad
cross-section of teachers of all ages,
both men and women, working with
students of different ages in various
types of schools at various locations: vil-
lages, towns and cities. Hence, the study
sample is representative of the popula-
tion and the findings may be generaliza-
ble.

Does your school offer _. |
lessons in Polish for FS? !
Does your school offer -- 16

remedial lessons for FS?
Does your school employ

a teaching assistant _4,2

speaking FS' mother...
Does your school organize _
intercultural training?
Does intercultural training
o ss 3y

effectively develop
tolerance and openness?
0 20 40 60 80 100120

Hyes Hno | don't know

Figure 1. Educational solutions offered by
schools to foreign students (FS) (data given
in percentage).

As seen in Figure 1., most schools
offer foreign students a number of edu-
cational opportunities, as recom-
mended in Polish legislation. They can
be grouped into 3 areas: language ac-
quisition, academic performance and
social integration. In order to thrive in
the classroom environment, foreign
students need to develop competences
and skills in all three areas. However,
language acquisition is fundamental as
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the student are not able to make aca-
demic progress nor integrate socially
with the host society unless they are can
speak the language at the communica-
tive level. Seven out of ten schools offer
a Polish as a second language course for
students; and three quarters organize
remedial lessons. Some schools come
up with original solutions hoping not
only to improve educational standards,
but also shaping positive attitudes of
students. Some schools (10%) employ a
teaching assistant to help overcome the
language barrier and 6 out of 10 schools
organize intercultural workshops that
aim at developing tolerance and open-
ness. The findings clearly show that if
such training is introduced, teachers
evaluate it positively.

Not all schools offer educational so-
lutions as suggested in legislation (i.e.
Polish lessons and remedial lessons)
due to an insufficient number of stu-
dents enrolled in these courses or lack
of interest in such lessons. The respond-
ents were asked about the number of
students enrolled in these courses; the
findings are presented in Figure 2.

35

31,8
29,4 30,2
30 ¢7.1 96,1
25 23,5
20
15
10/4.,2
10
5,9
5 3,7
0
none 1to4 5tol10 more Idon't

than 10 know

course in Polish remedial course

Figure 2. The number of students enrolled
in a Polish as a second language course and
remedial course (data given in percentage).
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Although many teachers are not
aware if additional classes are offered to
foreign students at their schools, most
immigrant children have an oppor-
tunity to attend additional courses in
order to learn Polish and catch up with
their homework. These solutions are in-
dispensable as teaching heterogeneous
classes creates a number of difficulties
for teachers, such as problems with dis-
cipline, slower pace of the lesson, and
academic performance of most students
in class. Furthermore, such courses can
help solve the majority of difficulties ex-
perienced by foreign students because
most problems, according to the re-
spondents, are related to communica-
tion barriers (as indicated by 76.7% of
the respondents). Other most common
difficulties marked by the respondents
include difficulties in communicating
with immigrant students’ parents,
slower lesson pace, the need to adjust
requirements to the foreign students,
difficulties for foreign students to catch
up with schoolwork, difficulties for for-
eign students to adapt to the classroom
rigor, negative attitudes of other stu-
dents, the teachers inability to under-
stand foreign students’ habits and be-
havior, verbal aggression of other stu-
dents, discipline problems (see Table
2).

Most difficulties experienced by
teachers relate to the inability to com-
municate with foreign students and
their parents. Linguistic problems are
the underlying cause leading to foreign
students’ falling behind with school-
work, slower lesson pace, discipline
problems and other problems. Teachers
not only fail to pass on knowledge to
foreign students, but are also unable to
reach out to these students, assist in the
integration process and involve them in
activities. Similarly, linguistic problems
are a barrier between the immigrant
students and their classmates. These
problems affect the whole class and may
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result in dissatisfaction experienced by
both students and parents. With the
Polish competitive system of education
based on exams that ensure enrollment
in a good secondary school and univer-
sity, which in turn determines better
employment opportunities, educating
immigrant students needs to be im-
proved. However, it needs to be stressed
that the language barrier is the greatest
barrier. As Domalewska (2017) shows,
students of different cultural back-
grounds adopt similar approaches and
strategies while studying; therefore,
they can achieve the goal of high aca-
demic performance and integrate suc-
cessfully into classrooms.

Both intolerance and aggression are
mentioned by the respondents, but it
does not seem to be an urgent problem
in Polish schools. The respondents were
also asked about the difficulties foreign
students have in the classroom. Most
respondents (54.8%) believe that immi-
grant students integrate with other stu-
dents: they hang out during recess
breaks and help one another. However,
a fourth of the respondents (24.7%)
think the contrary happens, i.e. foreign
students separate from other students,
limit contact with Polish students and
hang out with the members of their eth-
nic or cultural group. Discrimination
and aggression take place sporadically
(15.1%). Direct verbal aggression (e.g.
name-calling) occurs more frequently
(10.2%) than indirect verbal aggression
(e.g. rude comments on desks or in toi-
lets) (6.6%). The problem of physical
aggression was marked by 2% of the re-
spondents.

Finally, the respondents were asked
to mark benefits of having foreign stu-
dents in the classroom (see Table 3.).
Only 3.8% of teachers have not noticed
any advantages of having foreign stu-
dents in class as problems they create
outnumber any potential benefits.
However, the vast majority of teachers

find the presence of foreign students
beneficial. They mention such benefits
as contact with foreign cultures, devel-
oping tolerance, openness, cultural sen-
sitivity, and cooperation.

The Pearson correlation coefficient
was used to measure the dependence
between the experience of teaching for-
eign students and independent varia-
bles: age, location of school and the
number of foreign students in class (see
Table 3.). However, apart from some
statistically significant findings, none of
the independent variables selected for
the study correlate with the experience
of teaching multicultural classes. The
data prove that teachers in their 30s
find a slower pace of the lesson resulting
from the presence of foreign students as
an impediment whereas teachers in
their 50s noted that foreign students
outperform academically other stu-
dents. Teachers working in small towns
(20-100 thousand inhabitants) notice
that foreign students struggle with
schoolwork. Teachers from large towns
(100-400 thousand inhabitants) admit
they do not understand foreign stu-
dents’ habits and behavior. Teachers
whose groups include 1 or 2 foreign stu-
dents, most frequently mark that these
students struggle academically and dis-
play aggressive behavior. Finally, teach-
ers who do not teach foreign students
notice the problem of aggression in
schools and maintain that multicultural
classes raise cultural sensitivity among
students.

Table 3.

The correlation between the experience
of teaching foreign students (FS) (diffi-
culties and benefits) and independent
variables (age, location of school, and
the number of foreign students in class)
considering the Pearson correlation
coefficient (strong correlations have
been marked in red)
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Expe-
rience
of
teach-
ing FS

Re-
sponses
(%)

Variables

Age

Loca-
tion
of
school

No of
FS
in

class

need to
adjust

require-
ments
to FS

32.22

0.0221

0.1395

0.0386

0.769

0.062

0.607

slower
lesson
pace

41.11

0.1916

0.0575

0.0954

0.010

0.443

0.203

FS out-
perform
aca-
demi-
cally
other
stu-
dents

1.67

0.1679

0.0232

0.0289

0.024

0.757

0.701

difficul-
ties for
FSto
catch up
with
school-
work

21.67

0.0346

0.2192

0.1949

0.644

0.003

0.009

physical

aggres-

sion of
FS

3.89

0.0731

0.0854

0.1767

0.329

0.255

0.018

physical

aggres-

sion of
other
stu-
dents

2.78

0.1325

0.0068

0.0848

0.076

0.928

0.258

disci-
pline
prob-
lems

7.78

0.0070

0.0803

0.1462

0.926

0.284

0.050

difficul-
ties for
FSto
adapt to
the
class-
room ri-
gor

21.11

0.1454

0.0124

0.0092

0.051

0.869

0.902

verbal

aggres-

sion of
other
stu-
dents

8.33

0.0182

0.0918

0.1512

0.809

0.220

0.043

negative
attitude
of other
stu-
dents

12.22

0.1014

0.0255

0.1124

0.176

0.734

0.133

Inabil-
ity of
teachers
to un-

12.22

0.0646

0.1834

0.0233

0.389

0.014

0.756

-4] -

der-
stand
FS' hab-
its and
behav-
iors
difficul- 0.0158 | 0.1276 | 0.0950
ties in
com-
muni- 55.00
cating
with FS'
parents
difficul- 0.0631 | 0.0840 | 0.1451
ties in
com-= 70.00
muni- 0.400 0.262 0.052
cating
with FS
no ben- 0.0731 | 0.0038 | 0.1163
efits of

havi .8
lgglillllg 359 0.329 0.960 0.120

0.834 0.088 0.205

class

fighting 0.0302 | 0.0792 | 0.0173
preju-
dice and 61.11
stereo-
types
devel- 0.0185 | 0.0587 | 0.0759
oping 3
cooper- 37.7 0.805 0.434 0.311
ation
arous- 0.1307 | 0.0013 | 0.0678
ing curi- 44.44
osity
devel- 0.0237 | 0.0589 | 0.0840
oping
toler-
ance 70.00
and 0.752 0.432 0.262
open-
ness
cultural 0.0027 | 0.0360 | 0.1617

sensitiv- .56
ity v 555 0.971 0.632 0.030

0.687 0.290 0.818

0.080 0.986 0.366

contact 0.0048 | 0.0716 0.0797

with 79-44
foreign ’ 0.949 0.339 0.288

cultures

~. Conclusions

The aim of this paper was to discuss
the role of school in counteracting
threats to societal security resulting
from increased migration and to inves-
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tigate immigration policy and educa-
tional solutions in Poland. The study
also reported on the results of a quanti-
tative study into teachers’ perception of
the pedagogical solutions that assist the
integration of foreign students. The
study is important for several reasons.
Firstly, it sheds light on the problem of
integration of immigrant students at
schools, which needs to be analyzed
from the broader perspective of immi-
gration policy.

Furthermore, the article evaluated
educational solutions of teaching for-
eign students implemented in Polish
classrooms. Poland has adopted the po-
sition of the European Union, which
emphasizes equal educational opportu-
nities for all students regardless of their
country of origin, status or other cir-
cumstances. The research proves that
most schools in Poland offer foreign
students a number of educational op-
portunities, which can be grouped into
3 areas: language acquisition, academic
performance and social integration.
Some schools have failed to offer Polish
or remedial lessons to foreign students
due to insufficient number of students
enrolled in these courses or lack of in-
terest in such lessons. This study also
indicated that the presence of foreign
students in class brings about other
benefits, such as openness, curiosity,
cooperation, and cultural sensitivity.
Furthermore, the research shows that
teaching heterogeneous classes creates
a number of difficulties for teachers,
such as problems with discipline,
slower lesson pace, and the poor aca-
demic performance of foreign students.
However, most difficulties experienced
by teachers relate to the inability to
communicate with foreign students and
their parents; and linguistic problems
are the underlying cause of foreign stu-
dents’ falling behind with schoolwork,
slower pace of the lesson, and discipline
problems. Most respondents believe

that immigrant students integrate with
other students: they hang out during re-
cess breaks and help one another. Dis-
crimination and aggression take place
sporadically. None of the independent
variables selected for the study (age, lo-
cation of school, and the number of for-
eign students in class) correlate with the
experience of teaching multicultural
classes.

All in all, the respondents have pos-
itively evaluated multicultural training
in promoting positive attitudes and tol-
erance; unfortunately, not all schools
implement intercultural workshops on
a regular basis. Even though tolerance
training and the fight against existing
stereotypes is not easy, when students
are faced with diversified data that con-
tradict existing stereotype, they become
more aware of cultural diversity and
tend to believe that a given stereotype is
applicable only to a part of the stereo-
typed group (Itakura, 2004). A large
body of research (Byram, 1997; Itakura,
2004) indicates that intercultural train-
ing brings about stereotype change and
makes students more aware of the di-
versity of the other culture.

Immigrant students face a double
disadvantage as they have to adapt to a
different culture and often have a low
socio-economic status in the host coun-
try. These challenges make the integra-
tion process more difficult. Multicul-
tural education is an attempt to ease the
challenge of living in a foreign country
for immigrant students because stu-
dents who have become a part of the
school community tend to perform bet-
ter academically.

As Poland is gradually becoming a
more attractive destination for immi-
grants, Polish schools need to develop
relevant solutions that can assist the in-
tegration of immigrant children to
Polish society. However, educational
solutions aiming at immigrant integra-
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tion need to be investigated in the con-
text of multidimensional legislation on
immigration. However, we cannot over-
estimate the value of various educa-
tional solutions to facilitate the integra-
tion of foreign students and to shape the
attitudes of openness and tolerance.

Despite the significance of the study
findings, several limitations need to be
mentioned. Firstly, the study focuses on
teacher’s perceptions neglecting the
point of view of students. Foreign stu-
dents may be reluctant to share their
difficulties with teachers; therefore, to
get a comprehensive view of multicul-
tural education in Poland, students’
perceptions need to analyzed. Another
possible limitation is the overrepresen-
tation of primary school teachers
(77.7% of the sample).

Notwithstanding these limitations,
the study has several important impli-
cations. First, the study reveals that lan-
guage problems result in poorer aca-
demic performance and discipline
problems. Therefore, providing effec-
tive language support to the foreign stu-
dents is of utmost priority. Moreover,
educational institutions need to pro-
mote the formation of communities of
learners. Immigrant students need to
become their integral part so that they
can feel safe and thrive academically,
socially and emotionally.
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